
 



 



 



 



 

 



 



 

 

 



 

 



 

 



Leader Keys Effectiveness System (LKES)  

By: AL Yousef, Yousef A 

LKES is a uniform evaluation system developed by the Georgia Department of Education 

(GaDOE) that includes multiple measures designed to assess the impact of leaders in increasing 

student achievement.  

LKES consists of four components which contribute to an overall Leader Effectiveness Measure 

(LEM):  

Part I: Leader Assessment on Performance Standards 30%  

Evaluators should always refer to the Performance Standards when rating a leader.   

Part II: Student Growth 40%   

Student Growth is a comprised of Student Growth Percentiles (SGP) for students of SGP Grades 

and Courses which shall be calculated annually for student growth based on state assessment 

data.   

PART III: CCRPI School Climate Star Rating Survey 10%   

CCRPI Five Star School Climate Star Rating Survey provides school climate information to 

school and district leaders as a leading indicator of achievement.   

PART IV: Combination of Additional Data (Achievement Gap Reduction, Beat the Odds, 

CCRPI Data) 20%   

Achievement Gap Reduction: this calculation measures a school’s progress in closing or having 

small or nonexistent achievement gaps on state tests between a school’s lowest 25% of achievers 

and the state mean performance.  

Beat the Odds To complete the Beating the Odds analysis, an annual unique cross-sectional 

dataset is created using information from the College and Career Ready Performance Index 

(CCRPI), the Governor’s Office of Student Achievement’s Report Card, and the Georgia 

Department of Education’s Student Record.   

CCRPI Data the College and Career Ready Performance Index (CCRPI) is a comprehensive 

school improvement, accountability, and communication platform for all educational 

stakeholders that promotes college and career readiness for all Georgia public school students. 
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Positive Behavior Intervention 

What is PBI? 

 PBI is an approach that schools can use to improve school safety and promote positive behavior. It’s also 

a way for schools to decide how to respond to a child who misbehaves. 

 PBI is not a treatment or therapy. It’s more like a framework for teachers, administrators and 

parents. And it’s used with all students in the school. 

How This Program Started? 

It was first developed as an intervention for students with disabilities that showed self-injury and 

aggression. It focuses on designing and supporting school environments that would enhance their 

lifestyles.  But, today it is applied with much success to all types of students.   

What are the objectives of the PBI? 

This intervention must be based on data and targets to reduce the disciplinary issues, improve the 

school's environment, and increase the academic outcomes. The program designed to support all 

the students in the classroom and non-classroom locations, such as restroom, hallways, and 

buses. (According to several studies, PBIS leads to better student behavior. In schools that use 

PBI, students receive fewer detentions and suspensions. There’s less bullying students also have 

better grades.) 

How PBI Works? 

In a school with a traditional approach to discipline, teachers may try to correct behavior through 

punishment. Here’s an example: A student sitting in the back of a classroom throws things or make a loud 

noise. The teacher reacts by sending her to the principal’s office. After the student is punished, she’ll 

return to class and be expected to behave. All students follow the same rules. Punishment is the same for 

any child who breaks the rules. If there’s more bad behavior, the punishment might be increased. 

However, in a school using PBI, the focus is on avoiding problems. From the start, students learn about 

what behavior is right, just like they learn math or science. Students are educated social skills, including 

how to act in different settings, such as the classroom, on the bus or with friends. They may learn 

through role-playing or through actual lessons. Staff at the school regularly praise kids for good behavior. 

What are the classroom PBI strategies? 

 

Classroom PBI strategies are important tools to decrease disruptions, increase instructional time, 

and improve student social behavior and academic outcomes, which is critical as schools are held 

to greater accountability for student outcomes and teacher effectiveness. Positive behavior 

intervention uses behavioral science, social values, practical interventions and a systems 

perspective in application. 

The Four Elements of Positive 

Behavior Intervention:   

 

https://www.understood.org/en/friends-feelings/child-social-situations/school-events-and-situations/what-really-happens-on-the-school-bus
https://www.understood.org/en/friends-feelings/common-challenges/following-social-rules/social-situations-to-role-play-with-your-child-in-different-grades
https://www.understood.org/en/friends-feelings/empowering-your-child/celebrating-successes/ways-praise-can-empower-kids-learning-issues


 

 

 

 

 

There Are Three Types of students: 

1- Students who experience success every day supported by general systems and practices. 

2- Students who are at-risk for disengagement or failure and need some added support to 

prevent bigger problems. 

3- Students who need intensive and individualized support.   

 

 

 

 

 

 

 

The PBIS triangle is three tiers of 

social, emotional, and behavioral 

support: 

Tire 1: school-wide and classroom support is a system of developing, implementing and maintaining the 

evidence based strategy for all students. The goal of PBIS is to decrease bad behaviors, improve academic 

performance, increase safety, and establish positive school culture.  

Tire2: Targeted group support: Tier 2 support is designed to provide intensive or targeted interventions to 

support students who are not responding to Tier 1 Support efforts. Interventions within Tier 2 are more 

intensive since a smaller number of students requiring services from within the yellow part of the triangle 

are at risk for engaging in more serious problem behavior and need a little more support.  

Tire3: individualized and intensive support: Tier three is provided for students who continued struggling 

behaviorally even after targeted intervention. 

Conclusion:  

PBI requires educators to develop new social and communication skills that would reduce the problem 

behavior including remaking factors that would encourage more desired behaviors and social skills 

(Akin-Little, 2009). positive behavior intervention should be flexible especially with an unlike student 

population. Schools should have behavioral support plans and evaluations systems in place to ensure they 

positively intervening with a student’s life. Intervention sees the potential of each student wherein a positive 

behavioral intervention helps in improve the student’s quality of life both in the long and short term 

(Simonsen and Myers, 2014). 
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Research Focus Schools / Priority School 

By: Abdullah Alghamdi 

Focus Schools 

Purpose 

▪ To focus on closing achievement gaps and enabling all subgroups of students to meet 

performance targets identified in the ESEA Flexibility Waiver in the academic areas 

▪ To focus on strategies to increase the graduation rate 

 Focus School Definition 

 Title I schools 

▪ Must not meet the definition of a Priority School  

▪ 3-year average of Achievement Gap scores  

▪ Achievement Gap will be weighted by enrollment for schools with more than one grade 

band  

▪ Schools must have 3 years of data  

▪ Rank schools by 3-year average of Achievement Gap scores  

▪ Select lowest 10%  

▪ Schools identified as Focus Schools in 2012 which do not meet the exit criteria will be 

re-identified as Focus Schools 

The Georgia Department of Education (GaDOE) and Regional Education Service Agencies (RESAs) 

work collaboratively to provide the following: 

▪ RESA school improvement specialists who assist Focus Schools by providing ongoing technical 

assistance to Title I Focus Schools within the RESA regions. 

▪ The GaDOE provides: 

▪ School Improvement Funds, Title I, Part A, 1003(a) to Title I Focus Schools. 

▪ Professional learning opportunities such as the Instructional Leadership Academy for 

district and building leaders working in Title I Focus Schools. 

▪ The GaDOE and RESA school effectiveness specialists assist and support school and district 

leaders with Indistar implementation in Title I Focus Schools. 

 School Improvement Grant 1003(a) Purpose 

▪ To provide financial resources to local educational agencies (LEA) on behalf of Title 1 schools 

identified as Alert, Focus, or Priority.  



Priority Schools 

Purpose 

To focus on closing achievement gaps and enabling all subgroups of students to meet performance 

targets identified in the ESEA Flexibility Waiver in the academic areas 

 Priority School (non-SIG School) Definition 

▪ Title I Schools 

▪ 3-year average of Content Mastery category performance  

▪ Category performance will be weighted by enrollment for schools with more than one 

grade band 

▪ Schools must have 3 years of data  

▪ Rank schools by 3-year average of category performance   

▪ Select lowest 5%   

▪ Add schools with graduation rates <60%for 2 consecutive years 

▪ 2013-2014 4-year cohort graduation rate 

▪ Schools identified as Priority Schools in 2012 which did not meet the exit criteria will be 

re-identified as Priority Schools 

School Improvement Grant 1003(a) Purpose 

▪ To provide financial resources to local educational agencies (LEA) on behalf of Title I schools 

identified as Alert, Focus, or Priority.  

Reference 

• Georgia Department of Education (priority schools) 

• Georgia Department of Education (focus schools) 

• http://www.gadoe.org/School-Improvement/School-Improvement-Services/Pages/Priority

-Schools.aspx 
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The Office of International Programs 

By: Reham S. Norman 

Why having international students on campus? 

 Economic Benefits 

The economic advantages of having foreign students on U.S. campuses are significant. 

According to the Brookings Institute, foreign students “paid $22 billion in tuition between 

2008 and 2013 as well as at least $13 billion in living expenses.” According to the U.S. 

Department of Commerce: “In 2015, International students contributed more than $30.5 

billion to the U.S. economy, according to the U.S. Department of Commerce.” 

 Cultural, Scientific, Technical Research Benefits 

 The engagement and active interaction between the American students and international 

students in universities and colleges has attracted impactful and tremendously positive benefits 

especially on the American scholars (Gao, 2008). Through this interaction and exposure, there 

are high chances for American students to speak or read other languages (foreign), value art, 

music, different cultural literatures, as well as look at the problems they are currently facing in a 

historical perspective (Gao, 2008). In addition, the American scholars are likely to develop 

curiosity and interest apart from being open minded in reviewing their political and religious 

beliefs on other ethnicities and races (Gao, 2008). This may even go as far as considering travel 

beyond the U.S. borders and studying in other countries (Gao, 2008). 

 Moreover, having international students in the U. S universities and colleges contributes 

significantly to the technical and scientific research in America. These students come with their 

personal experience stories and international perspectives and introduce them in U.S. classes 

(Gao, 2008). This plays a great role in preparing American students to be well equipped for the 

wider job market (Gao, 2008). As a result, long-term economic benefits and business 

relationships will be fostered between these students (American and international) after their 

graduation (Gao, 2008).  

Challenges that international students face:  

Culture Shock 

The first and foremost issue that every international student has to deal with is the cultural 

shock that they have to go through in order to be accustomed to life in a new country (Gao, 

2008).  

Academic Difficulties 

Foreign students studying in America may have difficulties in their classrooms. One of the 

obvious issues that is immediately experienced is about language limitation. Due to this 

situation, international students may not easily or fully comprehend what is expected of them by 

their professors especially at the beginning of their lectures (Gao, 2008). This extends even to 

their participation in classroom discussions. However, if these students cannot speak out on what 

they are experiencing, it may be difficult for professors to understand their needs. This may in 

turn amplify workload burden indirectly (Gao, 2008). For instance, a student whose first 

language is not English may take 3 hours to finish a book while an American student finishes the 



same book in 1 hour. On the other hand, education culture is not the same in all countries e.g. 

Classroom participation is prioritized in the U.S. universities compared to other countries. 

Approaches used in the U.S. educational systems may not be familiar to foreign scholars who are 

used to getting help from their teachers (Gao, 2008). 

Financial Pressure 

Financial pressure is another issue foreign students have to face, especially those who do 

not have scholarships and have to pay school fees and living expenses all by themselves 

(Gao, 2008). 

International Office Mission and Vision (The Office of International Programs,2017):  

 The Office of International Programs and Services (OIPS) supports and advances the 

University's commitment to diversity, multiculturalism and the development of students to 

function effectively in a global society (The Office of International Programs).  

The OIPS serves as the central resource for international students and coordinates the 

University’s domestic and international exchange programs. 

Vision Statement: The OIPS will be recognized as the supportive University unit for 

international initiatives. 

 

 

 

 

 

 

 

 

 

 

 

  


